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The Oasis Way SEND Handbook Intent

At Oasis, we believe in true inclusion at the heart of the community, driven through our ethos

values of inclusion, equality, healthy relationships, hope and perseverance.

Through The Oasis Way for Inclusive Practice, we are continually refining our systems to
support holistic inclusion for all pupils, encompassing Behaviour and Pastoral Care, Special
Educational Needs and Personal Development to ensure that every child experiences genuine

and transformational inclusion.

At Oasis Academy Bank Leaze, we carefully plan our approach to inclusion, including our
approach to Special Educational Needs and Disabilities, to ensure that the needs of all
community members are met, and our children go on to fulfil their full potential. This SEND
handbook provides an overview for staff of our approach to Special Educational Needs and

Disabilities, encompassing our four SEND levers:

* The child-centred approach

* True inclusion at the heart of W (
+ Pupil profiles and planning

the community

* The graduated response

* SEND leadership and
management

* Inclusive curriculum and
environments

» Pupil voice
* Working with families

+ Secure and successful
transitions

* The Dasis Entitlement

\
- Distributed leadership

+ Every teacher a leader of

Our SEND offer: Wave2&3

« Early interventions and
intensifying support

. . L SEND
« Engaging with specialist
services + How we assess and respond
- Statutory commitments for + How we idgntify and
children with EHCPs intervene
\ Alternative pathways J « How we secure progressj

You can find out more about our SEND approach in our policy [fiKEoIere.

This SEND handbook is designed to meet the needs of staff who want to understand how The
Oasis Way SEND policy is localised at our academy, and how to secure inclusion for every

child that they support.
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Lever 1: Our vision for SEND

1. True inclusion at the heart of the community at Oasis Academy Bank Leaze

At Oasis Academy Bank Leaze, we recognise that — nationally — children with SEND have
lower outcomes and are more likely to be excluded than their peers. In order to secure true
inclusion at the heart of the community, our academy takes a different approach:

o We are child-centred, taking the time to know every child as an individual, rather than
focusing on behaviours and diagnostics, and giving them a central voice in decisions
about their support.

o We are strengths-based, celebrating difference as an asset and seeking to identify
and amplify the existing strengths, assets and capabilities of children with SEND as a
springboard to promote increased connection, belonging, and progress.

o We take a holistic, whole-child approach, targeting personal, social and emotional
growth alongside academic progress.

¢ We work in partnership, working with families and wider community members to
create a Team around the Child to facilitate genuine co-production about each child’s
provision.

These principles guide us to create an academy vision that will secure true inclusion for

children with SEND at the heart of our community:

Our vision for SEND in Oasis Bank Leaze is to foster an inclusive, supportive, and empowering
environment where every child, regardless of their abilities or needs, is valued and given the
tools and encouragement to reach their full potential. We aim to create a learning atmosphere
that not only embraces diversity but also celebrates it, understanding that every child brings

unique strengths to our community.

Inclusive and Tailored Education

We believe that every child has the right to a high-quality education that is tailored to meet
their individual needs. Our approach is to provide personalised learning opportunities that
support each child’s cognitive, emotional, and social development. By working collaboratively
with parents, caregivers, and external experts, we strive to identify and address specific

learning needs early on and adapt our teaching to support every student’s unique journey.

Empowering Independence and Confidence

Our goal is to empower SEND students to become confident and independent learners. We
aim to build a culture where children feel safe, understood, and encouraged to embrace
challenges, knowing they are supported. We prioritise not only academic growth but also
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social, emotional, and practical skills that prepare them to thrive in future stages of education

and beyond.

Qualified, Compassionate, and Responsive Staff

Our staff is committed to ongoing professional development to ensure we are equipped with
the best practices and current knowledge in SEND education. Our teachers and support staff
work to identify needs, monitor progress, and adjust support as required. Every staff member
is an advocate for SEND students, creating a school culture where all adults are actively

involved in fostering understanding and inclusivity.

Collaborative and Proactive Partnerships

We value strong partnerships with parents, families, and external support services to provide
a holistic approach to education. By keeping an open line of communication and inviting
parents into the process, we ensure that each child’s educational plan is cohesive, consistent,
and well-supported both at school and at home. Our proactive approach ensures that concerns

are addressed early, and solutions are both practical and sustainable.

Building a Compassionate School Community

Our school is a place where diversity is celebrated and respect is integral to our culture.
Through awareness-building activities and collaborative projects, we educate all students on
empathy, acceptance, and understanding. Our students learn that differences are strengths,
fostering a compassionate environment that prepares them to be empathetic citizens in the

wider world.

Celebrating Achievements and Progress

We are committed to recognising and celebrating every achievement, no matter how small.
By highlighting each child’s progress and strengths, we instill a sense of pride and
accomplishment in them, helping them to feel seen, valued, and encouraged to continue

growing.

Our vision for SEND in our primary school is to nurture an environment where every child feels
supported, every success is celebrated, and every individual is inspired to reach their fullest

potential. Together, we strive to build a school community where every child can thrive.
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2. The graduated response at Oasis Academy Bank Leaze
We use the graduated response approach to ensure that we offer a staged intervention plan
that provides a coordinated approach to supporting pupil needs at every level.

The graduated response has 3 layers of support:

Specialist assessment-based, high-intensity
Wave 3: provision to provide bespoke support to those with
kTl the most complex additional needs
Intervention
5%
Targeted strategies and interventions to provide
early intervention and rapid response for children
Wave 2- who are struggling to make academic and pastoral
) progress in line with age-related expectations

Targeted support
15%
Universal preventative and proactive strategies
to secure academic progress and emotional
wellbeing, driven through inclusive Quality First
Wave 1: Teaching
Universal offer

80%

The content in levers 1, 2 and 3 outlines our universal offer for pupils with SEND. For further
detail about our Academy offer at each wave, see Lever 4: Wave 2 & 3 Interventions
matched to need.

3. SEND leadership and management at Oasis Academy Bank Leaze

We recognise that, to achieve a truly inclusive culture, SEND leadership and management
needs to reach far beyond the work of the SENDCo alone. Instead, there must be a whole-
academy approach to SEND, in which every member of staff recognises their role as a leader

of SEND in the academy. To create this culture, we focus on four key areas of leadership and

management:
Working with e Our SENCO is on the senior leadership team to ensure that SEND is
the academy always a top priority and is discussed weekly.
leadership e There is always at least one SEND target on the LOP to be working
team towards
Working with e Middle Leaders have at least termly training from the SENCO about school
middle priorities
leaders e Learning walks alongside middle leaders happen at least termly

e Support with different ways to adapt

Working with e CPD delivered at least termly and training is planned based on needs of
teachers the school
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e Termly 1:1 meetings with teachers about the SEND and AEN pupils in their
class

e Weekly check in’s with staff working in the Base

4. Inclusive curriculum and environments at Oasis Academy Bank Leaze

As an Oasis academy, we deliver the Oasis curriculum to all children. All staff have the

responsibility to ensure that this curriculum is delivered with appropriate adaptations to meet
the needs of pupils with SEND.

e See Lever 3: Wave 1 Inclusive High Quality Teaching, for more information on how we

support teachers with adaptive planning and responsive teaching.

e For children who require alternative curriculum pathways, please see section 20.

Alternative Pathways in Lever 4: Wave 2 & 3 Interventions matched to need.

As well as the curriculum, we must also consider how inclusively our environment has been

designed to remove barriers to learning for pupils with SEND. We make the following

considerations when it comes to the environment:

Aspect Considerations

Lighting

Sound All children have access to ear defenders when they need them throughout
any part of their day. We also think carefully about where we sit children who
have sensitivity to noise so that they have space and quiet around them
when needed.

Sensory We have a sensory room that is open and available for children to access

supports whenever they need to access it. We also have fiddle toys, wobble cushions
and in conversation with external agencies for those with sensory needs who
need more bespoke support

Regulation Every class has a calm room near to their classroom as well as a main calm

supports room with soft furnishings, fiddle toys, balls etc.

Room layout | Room layout is constantly addressed and changed in accordance to

and children’s needs. Chairs are always facing the board and any child with a

organisation | visual need is sat in a place that is appropriate for them. Our rooms are
clutter free, with self help stations on each desk.

Clear The rules and the routines of the academy are embedded into every day

expectations | teaching to ensure children know the expectation.

Displays Our displays are neutral and non cluttered with only important information

and working | displayed on them so that children can see what they need quickly without

walls being over stimulated
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Our working walls are easily accessible with clear examples of previous work

and expectations

Building

belonging

We quality assure the inclusivity of our curriculum and environments using The Oasis Way

Inclusive Curriculum and Environments checklist: Inclusive Classroom checklist.docx

5. The Oasis Entitlement at Oasis Academy Bank Leaze

All our pupils enjoy the Oasis Entitlement, a holistic offer and guaranteed set of opportunities

during their time at the academy. This is part of our strategy across the trust, to ensure that

every child has the chance to experience a wealth of exciting, inspirational and potentially life-

changing opportunities. We ensure that children with SEND have full access to the Oasis

Entitlement, and carefully monitor the participation of pupils with SEND to ensure that full

equity of offer is available to all pupils. We particularly monitor participation in these four

aspects:

Aspect Considerations

Mental health | Pupils with SEND may have higher incidences of mental health needs,

support, particularly those with SEMH or neurodiversity, and may struggle to seek

including help due to communication needs.

through We provide the pathways to mental health support for pupils with SEND.

specific We use ELSA and time to talk, whilst also utilisng Oasis mental health

pathways support as well as Bristol MHST and PMHS. Once we have used all of these
avenues, we would then be able to refer to CAMHS for support.

Pupil Pupils with SEND may be overlooked or lack the confidence to apply when

leadership pupil leadership roles are made available, particularly if pupils are asked to

and pupil | self-nominate through formal application processes.

voice We remove barriers to leadership roles for pupils with SEND by allowing all

activities children apply for a role and ensuring that we have at least one pupil with a
SEND need to ensure pupil voice is heard.

School We carefully track and monitor the engagement of pupils with SEND in

productions, school productions, sports teams, music lessons and after-school clubs to

sports teams, | ensure that they are supported to participate fully in enrichment activities to

music lessons | build belonging, develop skills and increase wellbeing.
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opportunities

and after- | We do this by running SEND only clubs and sports days, ensuring every
school clubs | child has the opportunity to try something new in a safe and low stimulating
environment.

Residential Pupils with SEND often experience barriers to accessing residential trips
trips, and visits.

educational We use data to track and monitor the participation of pupils with SEND in
visits and | these opportunities by looking at the reasonable adjustments we can make
careers in order for all pupils to have the chance to attend

Lever 2: Knowing every child

6. The child-centred approach at Oasis Academy Bank Leaze

We recognise the importance of knowing every child as an individual in order to appropriately

celebrate and amplify their strengths and respond to their specific areas of need to secure

progress for every pupil with SEND. For this reason, we take a child-centred approach to

Special Educational Needs and Disabilities, in line with recommended guidance in the SEN
Code of Practice (2015).

We do this by ensuring that genuine co-production is built into our systems and practices, with

pupils, families and staff. See more details about how we do this in the table below:

Aspect Pupils Families Staff

Co-design Where appropriate, we | We are in constant Teachers have the best

of provision | discuss with the communication with knowledge of their

Co-decision | children about the parents about what children in class, so

making provision we are good provision looks when creating any

about offering and try to like, discussing our provision we do this

provision embed their likes into ideas and listening to jointly with all staff that

Co-delivery | what we have planned. | their opinion as well as | work with the child.

of provision | When it feels sharing what we hope | Where possible, we

Co- appropriate, we will to put in place. We like | also do this alongside

evaluation then also check in with | to listen to parents families too. We

of provision | them to review how it is | feedback on this and continually evaluate
going and whether make changes where and hold any TAC
anything needs to be needed. We then (team around the child)
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amended, both from evaluate this at a meetings where

our prospective and minimum of 3x a year provision needs to be
theirs. and discuss any changed.
amendments that need

to be made.

7. Pupil profiles and planning at Oasis Academy Bank Leaze

We have a number of tools to support the development of pupil profiles and planning for pupils
with SEND. Some of our tools meet the need of capturing pupil voice directly, some of
capturing adaptations to the learning and environment, and some of planning and reviewing
provision. It is important that all staff understand the purpose of these tools and how they are
used to support child-centred practice. You can find details of our tools and how they are used

in the table below:

Tool Purpose How they are used by staff

Staff use these to really understand
the child’'s needs and ensure the

provision they have in place

Pupil To understand the child’s need and | matches the need as closely as
Pathway match provision to this possible.
For children, staff and parents to Staff keep them in an accessible

know at a glance who trusted adults | place at class so they are easily
TAC are and what reasonable shared with any new member of

Documents | adjustments are in place staff

Use of Insight to support pupil profiles and planning

As an Oasis primary academy, we use Insight to support our planning for pupils with SEND,

with two key tools:

Child-centred Pupil Passports:

All pupils with SEND at our academy have a pupil passport held on Insight. Our pupil passports

provide a one-page profile summarising SEND needs to support teachers and other academy

staff to get to know the pupil quickly and understand how best to support them in their learning

and wider development. Our pupil passports are made in consultation with the child and family,

given them a voice in their learning and support. They provide staff with an overview of the

Wave 1 Quality First Teaching strategies that teachers should apply to support learning in the

classroom, as well as a summary of the Wave 2 & 3 interventions.

All staff are expected to engage with pupil passports to secure progress for pupils with SEND:
10
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Where to | They will be shared with you at parents evenings, and you can ask any

find them | questions you have about them to the class teacher or SENCO

How to | The pathway will show any needs your child has and the provision put in place
use them | in school to overcome that. This will either be in the form of a reasonable
adjustment or it will have a specific intervention attached to it. More details

around the intervention can be discussed with the class teacher

How we | Pathways are reviewed alongside each data drop (3x a year) to check provision

review still matches need and any interventions in place are still needed

impact

8. Pupil voice at Oasis Academy Bank Leaze

We recognise the importance of pupil voice throughout SEND processes, including
identification, assessment, action planning and review. We do not assume the views of
children about their experiences, strengths, needs and provision. Instead, we use a range of
tools to work with pupils with SEND to listen to their voices and reflect their views in the
provisions that we make.

We use the following tools to gather the voices of pupils with SEND:

Tool How we use it

9. Working with families at Oasis Academy Bank Leaze
We take a solutions-focused approach to working with families, ensuring that we centre their
voices alongside the voices of their children in the design, implementation and review of
provision.
There are 10 core principles of the solutions-focused approach:
1. The client, child or family are the expert- professionals are there to facilitate not
direct exploration of hopes, goals and solutions
2. If something works, do more of it- focus the most attention on what currently or
historically has worked to promote positive change or hope
3. If something is not working, do something different
A small change can initiate a solution- large and complex problems sometimes only
require small and simple solutions, or these simple changes are what is available to

us
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People have the necessary resources to make change possible
Language is powerful and should be reframed to focus on solutions rather than
problems (if that wasn’t happening, what would be happening instead?)

7. Co-operation enhances change, all involved need to sign up and believe the goal is
achievable and worthwhile and be directed towards a central shared goal
The problem is the problem, not the person
No problem happens all of the time, there are always exceptions- focus on the times,
spaces and opportunities when the exceptions arise

10. Pre-suppositional language supports the reflection of positive outcomes. There is a
difference in how we respond to ‘has anything gotten better?’ and ‘what has gotten
better?’

At Oasis Academy Bank Leaze, we use the following solutions-focused approach to amplify

the voices of families and ensure co-production:

Approach | Description

PATH Planning Alternative Tomorrows with Hope: We use PATH in Team around the Child
meetings where change or the hope for change is required, if the child or system feels
stuck and needs to re-establish a positive sense of the future. PATH is a structured
approach to explore how to get to a future-orientated goal that focuses on the voice
and needs of the child, rather than barriers or issues in the system, and supports

advocates to work together to mee this goal.

10.Secure and successful transitions at Oasis Academy Bank Leaze

We ensure that our pupils with SEND have secure and successful transitions between year
groups, phases and establishments, by carefully planning how we engage with families, pupils
and wider professionals.

Engaging with families: For a child to have a successful relationship with the academy, we
must first ensure that the family has a successful relationship with us. We do this by regularly
meeting with parents and being in communication with them through any amendments to their
provision. We host coffee mornings and open days for our Alternative Provision to share news

and support for our families.

Engaging with wider professionals: Professionals who have worked closely with the pupil
will have a wealth of information that can support proactive planning. We have a good
relationship with many external professionals, including the Educational Psychology service,
Bristol Autism Team, North Star Outreach, Speech and Language service and School Nurse.
We try to get them involved as soon as possible so we can use early intervention to support

our pupils.
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Engaging with pupils: Pupils with SEND often find transitions more difficult than pupils
without SEND. We support them by using a variety of strategies such a visual time tables and
social stories. We will time table the pupils day so they know what is coming, and can use a
now/next board to further support daily transitions where necessary. We also adopt the use of
social stories where pupils need enhanced transition. This could be across year groups and
classes but also daily transitions. These are read to pupils in school and also taken home to

be shared with families.

Lever 3: Wave 1 Inclusive High Quality Teaching

11.Distributed leadership at Oasis Academy Bank Leaze

For children with SEND to make progress, every lesson counts. This means that they
need fantastic teaching every minute of every day.
Distributed leadership supports Inclusive High Quality Teaching by ensuring that:
o Everyone is clear on their role in supporting the progress of children with SEND
o Everyone is given specific responsibilities to lead effectively in their areas
o Effective systems and processes exist to support all leaders to hold each other (and
themselves) to account to secure progress
At Oasis Academy Bank Leaze, we support all staff to drive the quality of education for learners

with SEND, by making clear the roles and responsibilities of each member of staff:

1. Role in supporting the | 2. Specific 3. Systems and
progress of children responsibilities to lead processes to support
with SEND effectively

Principal The Principal leads Pupil The Principal works The Principal should
Progress Meetings where | closely with the ensure that academy
the progress of SEND Academy's SENCo to management structures
Pupils is actively ensure an effective enable the SENCo's
discussed and monitored. | staffing structure which functions to be carried out
The Principal has overall supports children with effectively. The Principal
responsibility of all SEND. They quality should keep the Regional
children including those assure the SEND Director up to date with
with SEND. Handbook and Policy. changes to SEND
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They have good oversight | provision, as well as the

of the school SEND data progress made by

and hold senior leaders students with SEND. The

account for the quality of Principal should have

SEND provision. oversight that the Code of
Practice is being adhered
to in the academy and
have regular SEND
meetings.

Senior Supporting the Principal Work closely with the Senior leaders should

leaders through Pupil Progress Principal and SENDCo to | have sound knowledge of
Meetings, Learning Walks | have knowledge of SEND | the Code of Practice.
and Pupil Voice activities learners and how they are | Along with the Principal
to understand and best supported. Work with | they should ensure that
evaluate the progress of teachers and other staff to | staff professional’
children with SEND. raise the profile of SEND. | development always has

children with SEND in
mind and that processes
and systems created for
the school compliment the
work of the SENDCo
rather than co-existing
with it.

SENDCo Regular learning walks, Day-to-day responsibility The SENDCo should
book looks and Showbie for: Implementing the support effective use of
checks allow the SENDCo | SEND policy; Co- staff and school resources
to identify gaps in ordinating any specific to support children with
provision. Through this, provisions for individual SEND. They should keep
student/staff/family voice pupils with SEN, including | accurate records of the
and the use of data held those with education, SEND register, Top Up
on Insight the SENDCo is | health, and care (EHCP) and EHCP reviews. They
able to make changes to plans; Advising staff about | should regularly review
provision to support SEN strategy and progress and attendance
pupils. provision; Working closely | data for children with

with staff, parents, and SEND and implement

local agencies. changes when needed to
support children with
SEND.

Middle Phase leaders should be Phase Leaders should Phase leaders should

leaders aware of the children who | have a SEND lense at attend ELT meetings
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have SEND in their phase.
Subject and Phase
Leaders should have a
good understanding of the
progress being made by
SEND learners in their
subject/phase and the
support these learners

may need through Class

least once a term when
doing book looks/Showbie
checks. They should be
aware of the CoP and
SEND Policy and
understand how children
with SEND are supported
in their Phase.

weekly and ensure that
any SEND queries are
raised during these. They
should have oversight of
the interventions run in
tehri phase and utilise
staff across the phase to
make the most of TA time

so that these can run.

support a range of
children 1:1, or in small
groups to support their
progress. They may also
develop and make
resources for these
children under direction of
the teacher. Support staff
are responsible for making
and maintaining a strong

relationship with children

Pages.
Classroom | Classroom teachers are Classroom teachers Insight supports teachers
teachers responsible for adaptive should have a good to have all information
planning and responsive understanding of the about learners in one
teaching to support the SEND Policy and Code of | place. Through Insight
range of learners in their Practice. They should teachers can access
classroom. They are create and updated 3x per | children’s Bristol Support
responsible for building year children’s pathways Plans, BOATS,
positive and strong and contribute to Annual assessment data and
relationships with children | Reviews where children more. This should be used
as we recognise this is the | have EHCP’s. They are for the planning of
bedrock of any progress also responsible for interventions.
for children. All teachers at | updating BOATSs data on
Bank Leaze are teachers Insight for children working
of SEND. 2 years below and using
these to inform their
teaching.
Support Support Staff work under Support staff should know | Support Staff are often the
staff teacher direction to the children they work with | members of staff that

well. They should read the
children’s pathways and
give their views on these.
They should attend TA
meeting into order to
progress their knowledge
and understanding of
SEND.

TA’s should also know
how to, and update Insight

with Interventions they are

parents of children with
SEND Interact with the
most. They should support
end of the day handovers
and where used home-
school books. They should
support the teacher in
their support of children
with SEND
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and using relational running so these can be

approaches. tracked/monitored.

We also make clear the roles of specific staff in a range of key SEND systems and processes

1. Adaptive planning and responsive teaching

Senior e Conducting CDP to train staff on adaptive Planning and Responsive

leaders Teaching.

e Supporting staff to identify children who are not making sufficient progress in
PPM'’s and providing advice on alternate teaching to support these children.

e To be up to date with the latest research in Adaptive Planning and
Responsive Teaching.

¢ Regularly auditing teaching through learning walks, Showbie checks etc.

SENDCo e Conducting CDP to train staff on adaptive Planning and Responsive
Teaching.

e Being up to date with the latest research in Adaptive Planning and
Responsive Teaching.

e Regularly auditing teaching through learning walks, Showbie checks etc.

Middle e To regularly review the support for SEND Students in their Phase through at
leaders least bi-termly learning walks with the SENDCO
e To support teachers, who may ask for support in developing planning and

teaching to support SEND learners in their phase.

Classroom e To adapt planning to meet the needs of the learners in their classroom.
teachers o To use responsive teaching strategies to respond to the needs of learners in
their class.

e To use BOATS to access children working PKS and use these assessments
to inform planning.

e To use assessment tools in order to ensure planning meets all learners
needs.

e To brief TA’s daily on the children they will be working on and how to support
them.

e To attend school CPD weekly in order to have an sound knowledge of how

adaptive planning and responsive teaching can be used.

Support e To work under direction of the teacher to scaffold children’s learning.

staff e To attend daily briefing with the class teachers so they know who they will be
working with and how best to support.

e To attend TA CPD weekly to ensure they are up to date on scaffolding

supports which they can then use to support learners.

2. CPD to support SEND learners
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Senior e Ensure the SENDCo has time to carry out SEND related CPD at least termly
leaders on the CPD calendar
SENDCo e The SENDCo to deliver SEND related CPD each term using a priorities
calendar to plan carefully for the most effective and pertinent content.
e The SENDCo to deliver weekly TA meetings to mirror staff CPD to ensure
that TA’s have access to high quality CPD.
Middle o SEND to have a place on every staff meeting related to teaching and learning.
leaders e To feedback to the SENDCO when gaps in staff knowledge related to SEND
are identified during their own monitoring cycles.
Classroom e To attend all SEND CPD on the CPD calendar.
teachers e To raise with the SENDCo when they feel they would like more training in a
specific area.
e To engage in training organized by the SENDCo where training needs are
identified.
Support e To attend weekly TA meetings.
staff e To raise with the SENDCo when they feel they would like more training in a
specific area.
e To engage in training organised by the SENDCo where training needs are
identified.

3. Pupil Pathways

Senior

leaders

To ensure that they know where to access Pupil Pathways and children’s
EHCP’s.

To ensure teachers have sufficient time to update support plans.

To complete at least one learning walk a term based on SEND processes
including capturing pupil voice around whether Pathway’s are
representative of the child’s voice and provision.

SENDCo

To ensure that Pathway templates are on Insight for ease of use and
monitoring purposes.

To ensure that teachers know how to access support, if they need it, to
update Pathways

To monitor and evaluate the use of Pathways termly and ensure they are
representative of the child’s voice and provision.

To ensure that Pathways are co-produced with parents at least three times

per year.

Middle

leaders

To be a point of contact if teachers would like to talk through Pathways or

needs ideas for provision for individual subjects
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Classroom

teachers

To update pathways 3x per year and share these with parents before and at
SEND meetings. Ensure parents have time to feedback about children’s
provision.

To ensure pupil voice is captured and updated 3x per year to ensure
genuine co-production of plans.

To ensure children are aware of their plans and feel empowered to talk
about them and what the plans stipulate that child needs to learn and make
progress.

To use the tools available to ensure provision is matched to both children’s

needs and what is available in school.

Support
staff

To contribute, where asked to what they know works for a child in order to
co-produce pathways.

To ensure they have access to children’s pathways in the year group in
which they work and have read these so that they also know how best to
support children.

To contact the class teacher in the first instance if they are unsure about

any support on a child’s plan.

4. Annual reviews

Senior

leaders

To be aware of how many children in the school have EHCP’s and the time

needed for the SENDCo to complete all AR’s in the academic year.

SENDCo

To keep a Calander of when AR’s are due.

To ensure that time is blocked out in the SENDCO Calendar to complete all
AR’s.

To ensure that 6 weeks before AR a date is agreed with parents for the AR
and then invitations are sent out to all professionals involved in the AR.

To ensure that the child is included in the AR in a child centred way.

To ensure that the SENDCo meets with the class teacher and/or 1:1 prior to
the AR to update the EHCP with school views.

To send out the school updated EHCP paperwork and all relevant reports 4
weeks prior to the AR to all stakeholders.

To send paperwork to the local authority within two weeks of the AR.

To send a chasing email to the LA after four weeks if the academy has not

heard back about whether the plan will be amended.

Classroom

teachers

To attend AR’s where cover has been arranged ready to talk about the child’s
progress.
To update EHCP target tracker at least termly with progress towards EHCP

targets.
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Support e To work under the direction of class teachers to update EHCP targe trackers
staff which are then used at Annual Review meetings in order to capture children’s

progress towards EHCP targets.

12.Every teacher a leader of SEND at Oasis Academy Bank Leaze

“6.36 Teachers are responsible and accountable for the progress and development of the

pupils in their class, including where pupils access support from teaching assistants or

specialist staff.

6.37 High quality teaching, differentiated for individual pupils, is the first step in responding

to pupils who have or may have SEN. Additional intervention and support cannot

compensate for a lack of good quality teaching.

Schools should regularly and carefully review the quality of teaching for all pupils, including

those at risk of underachievement. This includes reviewing and, where necessary,

improving, teachers’ understanding of strategies to identify and support vulnerable pupils

and their knowledge of the SEN most frequently encountered.”

- SEND Code of Practice (2015)

In line with the SEND Code of Practice (2015), our academy recognises that teachers are

responsible and accountable for the progress of children with SEND.

In our teaching, we are passionate about providing all pupils with the opportunity to achieve
their true potential. In every classroom, teachers empower pupils to think deeply and learn
with curiosity in a safe and purposeful environment. To do this, we share 20 Signature
Strategies in 4 key areas that underpin our approach to inclusive high quality teaching. Our
Signature Strategies guide us to deliver inclusive high quality teaching through replicable

techniques that teachers can use to secure progress for every learner in their classrooms.

Our four key areas are:

1. Relational behaviour management: consistent routines and strong relationships with
pupils are vital for creating purposeful and safe learning environments. Our training focuses
on least-intrusive and relational behaviour management strategies built on a foundation of
respect and recognition. Our Signature Strategies define how we make our classrooms safe

and consistent for our pupils, so that all are able quickly and calmly to settle to learn.
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2. Explicit instruction (‘1 do’): giving pupils clear instructions and explaining our subjects
succinctly and passionately are the cornerstones of great teaching. We believe that teachers

are integral to transmitting and sharing knowledge with pupils.

3. In-class assessment ('We do’): Following initial direct instruction, teachers provide
opportunities for pupils to process their learning before checking for pupils’ understanding
using a range of techniques at multiple points within each lesson. This in-class assessment
allows teachers to become responsive practitioners, adapting their instruction during the
course of a lesson to match the needs of the pupils in each class, allowing for exceptional
progress to take place. This ensures that both the teacher and each pupil is acutely aware of

each child’s progress at every stage of a lesson.

4. Independent Practice (‘You do’): only through applying what they have learned will pupils
truly master a subject. Independent practice is therefore a vital element of all lessons where
pupils are supported to work independently or with their classmates to solidify their knowledge

and construct schema in their long-term memory.

You can see these in more detail below:

20 Signature Strategies for Inclusive High-Quality Teaching

Positive behaviour
management

Explicit instruction (' do’) In-class assessment (‘We do’) Independent practice (‘You do’)
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1. Positive framing (&
relational recognition)
Give all instructions as

positive instructions rather
than ‘do nots’, asking for the
behaviour you want to see.
Use a recognition board to
reinforce positive framing
with frequent, precise
praise.

2.100%
Ensure all pupils participate
fully in every lesson to
secure progress.

3. What to Dos (WTDs)
Plan clear instructions to
pupils that are specific,
observable, concrete and
sequential (SOCS). They
should name the task, time
and conditions (TTCs).

4. Do it again
Repeat routines when they
do not meet our high
expectations, embedding
good habits and upholding
culture.

5. Least to most intrusive
responses
Praise proud but correct
quietly. Begin with
impersonal prompts, before
using relational scripts to
re-engage distracted pupils
in learning.

6. Clear learning objectives
Set challenging learning
goals for all pupils to give
the lesson clear direction.

7. Engaging exposition
Show passion for your
subject and enthuse pupils
with your emotional
connection to the learning,
contextualising concepts in
ways they will understand
and relate to.

8. Modelling tasks
Show pupils how to succeed
at a task by modelling it
step-by-step yourself.

9. Think aloud (& dual
coding)

Orate the thinking process
using metacognitive
language verbally and
visually to support pupils
with cognitive flexibility and
organisational planning.

10. Chunk and sequence
Break-down new learning
into bite-sized chunks so
that learners can access it

efficiently, accelerating

progress.

11. Cold call
Check understanding by directly
questioning a range of targeted
pupils throughout the lesson,
using Pose, Pause, Pounce,
Bounce.

12. Show me
Use mini whiteboards (or iPads)
to carry out whole-class
assessment so that you can
check where all pupils are in
their learning and address
misconceptions in the moment.

13. Retrieval practice
Regularly quiz the core
knowledge of pupils to build
long-term memory.

14. Write Pair Share
Allow pupils to process new
learning in structured talking
tasks where pupils note their

thoughts, discuss with a
partner, and share with the
class.

15. Teacher of literacy
Deliberately expand and refine
pupils’ vocabulary,
comprehension, and oracy in all
lessons.

16. Start at the end
Plan substantive independent
practice tasks that allow
pupils to demonstrate they
have mastered the learning
objectives through high-
quality independent work.

17. Accessible for all
Ensure all learners are able
to access the independent
practice task through
carefully planned models and
scaffolds.

18. Scaffolds
Provide structured guidance
to pupils, pitched at the
appropriate level, that will
support them to successfully
meet the demands of the IP
task.

19. Challenge
Provide limitless stretch
tasks so pupils are never

finished learning.

20. Intentional Monitoring
Circulate the room throughout
lessons using a pre-planned
route to check for
engagement, progress, and
misconceptions and to provide
individualised feedback.

Our approach to continuing professional development (CPD) ensures that all staff have the

support they require continually improve their teaching practice for the benefit of all learners,

including those with SEND. Our processes for supporting the development of Inclusive High
Quality Teaching are explained below:

Type of Our academy CPD offer

support

Whole-staff e Termly whole school CPD with a SEND Lense
CPD ¢ Instructional Coaching
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e  Group specific CPD

e Bespoke CPD corresponding to need.

e CPD yearly on creating BSP’s, writing targets and using Section F
tracker and EHCP PowerPoints.

¢ Whole school CPD always has, where possible, a SEND lense.

Small-group
CPD

e Teachers: New Staff to have CPD on all SEND Policy’s and processes.
TEAMS support via the SENDCo to book additional training and/or
support; CPD from specialists where children have specific needs
arranged.

e TA's: weekly TA meetings; CPD from specialists where children have

specific needs arranged.

Individual

teacher

development

e ADPR meetings with SENDCo.

e Instructional Coaching.

13.How we assess and respond at Oasis Academy Bank Leaze

6.38 In deciding whether to make special educational provision, the teacher and
SENCO should consider all of the information gathered from within the school about
the pupil’s progress, alongside national data and expectations of progress. This should
include high quality and accurate formative assessment, using effective tools and early
assessment materials. For higher levels of need, schools should have arrangements
in place to draw on more specialised assessments from external agencies and
professionals.
6.40 Consideration of whether special educational provision is required should start
with the desired outcomes, including the expected progress and attainment and the
views and wishes of the pupil and their parents. This should then help determine the
support that is needed and whether it can be provided by adapting the school’s core
offer or whether something different or additional is required.

-SEND Code of Practice, 2015

In line with guidance in the SEND Code of Practice (2015), we support our staff to use a range

of data sources to assess and respond to learners who may have additional or special

educational needs:

Transition
data

Staff do a data hand over when children move to their class at the end of an
academic year to ensure a secure understanding of children’s levels.

When children start at the school children’s levels and assessment data is requested
from previous schools so that can be analysed to further understand how to support
the child. Core subject assessments are held on Insight as well as reading levels
and BOATS.
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Children who enter EYFS at the start of the year will have nursery visits and/or home
visits to gather information about the child in order to ensure school is ready to
receive them in September. They will then sit the EYFS Baseline once starting at
the academy.

When children leave in Year 6 the SENDCo emails all Secondary School’s to book

in transition meetings to ensure data is passed on about how to support children.

In-class data

In class-data is gathered through responsive teaching daily in the form of hinge
questions, questioning and teacher support. Through these techniques teachers
gather information about students who need additional help and modify their lessons
and approaches to provide support in bridging children’s gaps.

Assessment for learning includes: Socrative quizzes; evidence on Showbie;

Reading Levels etc.

Curriculum

assessments

Teacher’s assess children through formal assessment windows in reading, writing
and Maths in Year 2 upwards three times a year. These assessments are held on
Insight so teachers can quickly and easily track and monitor progress.

In other subjects less ‘formal’ curriculum assessments are made at the end of terms
and/or themes to inform planning and learning moving forward.

In year 1, in May, children take a phonics screening test which can enable a
measure of progress towards children’s knowledge of their phonic sounds. Children
who do not pass the test are given further support.

Children in Year 4 take their Multiplication Check. This can indicate a weakness with
timetable knowledge if not passed but is analysed carefully as it can also highlight
a weakness in fluency or times assessments since each question must be answered
in six seconds.

In Year 6 children take their SAT assessments in May. These assessments can give
a good indication if children are leaving school working at the expected standard

and results are handed up to Secondary Settings along with SEND information.

Targeted

assessments

Children who are unable to sit curriculum assessments in Maths, English and
Reading because they are working at PKS level and therefore would not access
assessments are agreed by the SENDCO and SLT. These children have BOAT’s
assessments to access their levels. BOATS assessments are based on the
Birmingham Toolkit and are small step assessments which access gaps in children’s
learning.

Where children are not yet accessing the BOATS assessment (children working 2
years below where they should be) the engagement model and/or AET Autism
Toolkit is used to assess and monitor children’s progress.

Where children have SEMH needs, a Boxall Profile and/or SDQ is used to assess

their emotional wellbeing and interventions planned accordingly.
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To support teachers who are concerned that a learner in their class is not making expected
progress, we use the four-part Assess, Plan, Do, Review cycle. In our academy, we have an
expectation that three cycles of Assess, Plan, Do, Review will be completed as part of our

assessment process before a learner is added to the SEND register:

Cycle 1 | Teacher led through intentional and targeted use of Wave 1 IHQT strategies
Cycle 2 | Teacher led through Wave 1 IHQT following advice from SENDCo & family

Cycle 3 | SENDCo directed Wave 1 and 2 interventions following observation, assessment and

consultation with child and family

In line with Oasis guidance, there are three different aspects that are taken into account when
deciding whether to add a learner to the SEND register:
1. Three cycles of Assess, Plan, Do, Review have demonstrated the need for
continued provision that is additional to or different from the universal offer; and/or
2. The pupil has a formal diagnosis of an additional need (e.g. ADHD, hearing
impairment, etc.) that staff need to know to provide appropriate classroom provision;
and/or
3. The pupil has a legally binding Education Health and Care Plan
Staff are able to find our SEND register to gather information about their learners with

additional or special educational needs by...

A flowchart of how we assess and respond can be found below:
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The Oasis Way
Graduated
Response:

o Assess

o Plan

o Do

o Review

*Stakeholders include:
+ Learner
« Family
- Key teacher(s)
» Support staff

==a

1|
Assess: Teacher

uses data to identify
learner who is not
J making expected
ﬁ progress.

!

W
Plan: Teacher uses
IHQT strategies to

design 1-3
J appropriate in-class
ﬁ interventions.

)

r~—

Do: Teacher
implements planned
J interventions over a

ﬁ 6-week period.

1|
Review: Teacher

gathers new data to
evaluate whether
Jﬁ progress has been

made.

2

If progress,
go to Wave 1

If progress,
go to Wave 2a

Wave 2a:

In-class targeted
support

v

If no progress,
go to Wave 2a

Assess: Teacher
shares concerns and
successes with
SENDCo and family
to seek advice.

Plan: Teacher
develops new [HQT
strategies following
advice from SENDCo

and family.

Do: Teacher
implements planned
interventions over a

6-week period.

Review: Teacher
gathers new data to
evaluate progress
and feed back to
family and SENDCo.

If no progress,
go to Wave 2b

4 Assess: mmzcoo.|J

conducts class
observations and
|4 additional assess-

ments (if required).

w!m:_ SENDCo Bmm@

stakeholders* to
agree strategies in
.|4 and beyond the

classroom.
»

)
Do: Relevant staff
implement planned
interventions over a
6-week period.

Review: SENDCo |

meets stakeholders™®
to evaluate progress
and decide if learner

has SEND (register).

If no progress,

go to Wave

If progress,
go to Wave 2b

Assess: SENDCo
refers to specialist
assessors for

relevant area(s) of
ﬁ need.

N

' S
Plan: SENDCo
develops plan with
stakeholders* based
on recommended

ﬁ strategies.

J

Do: Relevant staff
implement planned
interventions over a
ﬁ 6-week period.

o N

7

‘| N

Review: SENDCo
meets stakeholders*®
to evaluate progress

ﬁ required.

and decide if EHCP is

X

»

3

25

The Oasis Way Oasis Academy Bank Leaze SEND Handbook

V1/Dec 2023



14.How we identify and intervene at Oasis Academy Bank Leaze

At our acadmey, we use a range of systems to support teachers to identify and intervene with

learners who are not making expected progress, including those with SEND:

children who may need
this.

Aspect Why we do it How we do it When we do it
Strategic Staff think carefully and | Staff analyse and adjust seating plans | Termly
seating logically about where | each term to reflect need in the
plans children should and can sit | classroom and best placement for

to enable them to make the | children.

best progress possible.
Top IHQT | Alist of IHQT strategies is | Staff have access to these IHQT's | When
strategies provided which can | strategies daily through TEAMs but | needed/Termly
by areas of | support staff in picking | staff training in CPD sessions termly | CPD
need which may be appropriate | also often focuses on these

to support learners in their | strategies.

classroom.
SMART Where children have been | This bank of targets is held on TEAMs | Termly
targets for | given targets on external | for staff to access when needed. updated.
children agency reports these are
with SEND | imbedded into their

curriculum an put on their

pathway
Pupil To ensure early | PPM’s are held termly (more for Year | Termly (more
Progress identification of need and | 6) with SLT. Concerns are raised with | regularly for
Meetings increased provision for | the SENDCo after these meetings and | Yr6)

support provided where necessary.

15.How we secure progress at Oasis Academy Bank Leaze

We recognise the importance of Teaching Assistants (TAs) in securing progress for
learners with SEND.

For this reason, we organise our TA’s using a map of need so that TA’s are placed in year

groups/with children who have the highest need and/or funding. EYFS also, wherever

possible also have classroom TA’s to support learning.

The majority of our TA’s work with children accessing Wave 3 support and therefore carry

out support and interventions from children’s Bristol Support Plans and/or EHCP’s ,
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however where classroom TA’s are available they may provide some support from Wave

1 strategies as below.

t staff

ing suppor

f learn

iveness o

the effect

imising

15.1 Max

Positive behaviour management

1. Strong relationships
Get to know your link learners
really well on a personal level
and build a foundation of trust
and emotional safety on which to
base support.

2. Positive framing (& relational
recognition
Give all instructions as positive
instructions rather than ‘do nots’,
asking for the behaviour you
want to see. Reinforce positive
framing with frequent, precise
praise.

3. What to Dos (WTDs)
Provide clear instructions to
learners that are specific,
observable, concrete and
sequential (SOCS) and name task,
time and conditions (TTCs).

Work closely with the teacher to
ensure that any behaviour
interventions support and

reinforce what the teacher has
asked learners to do.

20 Signature Strategies for Inclusive High Quality Learning Support

Explicit instruction (1 do’)

5. Concentration and Attention
Ensure learners are focused on
the key learning being delivered

by the teacher.

(N.B. Side conversations should
be kept to a minimum during this

portion of the lesson.)

6. Word Banks
Break down key knowledge into
the most important concepts and
capture these in word banks that
can be referred back to by
learners later in the lesson/unit.

1. Annotated Models
Annotate models provided by the
teacher to support learners to
follow the steps.

8. Dual Coding
Support learners to access new

learning by capturing information
on mini whiteboards or in
learners’ books using key words,
images and diagrams while the
teacher is sharing new
knowledge.

In-class assessment (‘We do’)

9. Check for Understanding
Support learners to embed their
learning by asking questions
during in-class assessment tasks
to check that they understand what
they have learned.

10. Prompt and Clue
Prompt learners to engage
independently through generic
questions. When needed, increase
support by more direct clueing
focused on specific task steps.

11. Sequence the steps
Use your mini whiteboard to
capture key ideas, sentence
starters or step-by-step
instructions so learners
understand what they need to do.

12. Write Pair Share
Engage in structured talking tasks
with learners to ensure that they
understand and are ready to share

with the class.

Independent practice ("You do’)

13. High expectations
Have high expectations of all
learners to produce appropriately
substantive, high-quality work
during independent practice.

14. Format matters
Support learners to present and
organise their work carefully so

that they can be proud of their
work and demonstrate progress
clearly.

15. Scaffolds
Ensure that learners are
appropriately supported to
access independent learning by
providing key words, sentence
starters and referring back to
models.

Scan learners’ written work and
use clueing questions to support
their skills in spelling,
punctuation, and grammar.
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Beyond the classroom, our learning support team provide individual support to our pupils with

EHCs in the following ways:

Key adult | Working 1:1 or 1:2 with children to secure progress on Pathways and/or EHCP
support targets. Some TA’s may also work closely with a child to ensure their safety as
per a risk assessment.
These TA’s may:

e Provide regular check-in’s for parents

e Attend meetings about those children.

e Collect data on EHCP power-points for annual reviews

e Meet and greet children

Run clubs such as lunchtime clubs.

Interventions Providing interventions such as social time interventions, speech and language

interventions, fine motor interventions etc to secure progress for children.

Parent/carer Providing information through handovers and/or communication books at the

communication | end/start of the day for children for whom they work closely.

EHC evidence | Collecting evidence for children’s EHCP’s ready for annual reviews by adding to
Showbie Showbie EHCP Folders.

Folders

We provide support and development to our learning support team in the following ways:
CPD for | Weekly CPD for TA’s is delivered after school, by the SENCO. CPD is decided

learning termly, and an agenda sent out at the start of every long term. This agenda is

support staff | decided termly in order to respond to gaps in knowledge based on data analysis

and learning walks.

Observation Termly learning walks also ensure that feedback is given to teaching assistants in

and feedback | that year group as well as teachers.

Termly Check | The SENCo meet’s with TA’s individually once every long term to ensure that they
in’s have time and space to ask any questions about their learners, or check in about
how they are feeling. The SENDCO is also available for meetings outside of this

time by a booking through Teams.

Intervention The SENCO analyses data from interventions on Insight termly and feedbacks to
data analysis | TA’s and teachers. TA RAG rating of interventions is monitored through cross-

analysis also termly.

15.2 Monitoring and evaluation

We recognise that, in order to secure progress for all learners, including those with SEND, we
need to provide additional support and guidance to teachers in the form of high quality
monitoring and evaluation, to ensure that teachers receive regular feedback and we have a
clear picture of our areas of strength and areas of development as an academy.
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Our monitoring and evaluation procedures for SEND are captured below:

To ensure that children are
accessing learning at the
appropriate level for them.
To ensure that scaffolds are

sued and then fade over

Aspect Why we do it How we do it When we do it
Data To ensure the progress of e Termly ALT data analysis | Termly
analysis | all learners and to meetings.
recognise and respond e Termly SENDCo data analysis
quickly where children are e Termly PPM’s.
not  making expected
progress.
Learning | To ensure that children’s e Bi-weekly learning walks by | Bi-
walks BSP’s/[EHCP’s are being the SENDCo weekly/Termly
sued and complied with. To e Termly Phase Leader Learning
ensure the IHQFT walks with the SENDCo
strategies are being e 1Ix peryear learning walks with
employed in the classroom. each subject leader.

time.
Book To ensure that IHQFT e Bi-weekly book looks by the | Bi-weekly
looks strategies are evidence SENDCO

where children need these e 3x per year book/Showbie

to succeed. To ensure that looks with SENDCo and ALT.

the progress of children is

being captured. To ensure

that children are completing

learning at the appropriate

level.
Pupil To ensure that children feel e 3x per year Pupil voice | Termly
voice listened to and heard and collection as part of BSP’s

so that they are part of e 3x per year SENDCo Coffee

genuine co-production of morning SEND voice activities.

their plan.
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Lever 4: Wave 2 & 3 Interventions matched to need

16.Our SEND offer at Oasis Academy Bank Leaze

When mapping our SEND offer, we consider our SEND data in order to ensure that our offer

is matched to the needs of pupils in our community. Our SEND data for the current academic

year is below

SEND population data analysis - census codes EHCP SEND Support (K)
Broad Area of Primary Area of Nat.av. | No.of | % of | Nat.av. | No.of | % of
Code . . ; . . .
Need Need (Pri/Sec) | Pupils | Pupils | (Pri/Sec) | Pupils | Pupils
Speech, Language
Lo 29% / 35%/ 0
SLCN | & Communication 17% 1 11% 28 55%
c icati Needs
ommunication
. Autism Spectrum 31%/ 6%/ 0
and Interaction ASD Disorder 8% 4 10% 8 16%
60% / 41%/
Total | oy 21%
Specific Learning o /70 10%/
SpLD Difficulty 5/ 765 0 0 21% 0 0
Moderate Learning 8%/ 18%/ 0
MLD Difficulty 11% 0 0 20% 8 16%
Cognition and sip | Severe learning 2%/2% | 0 o | 1%/0% | o 0
. Difficulty
Learning
Profound &
PMLD | Multiple Learning 1% /1% 0 0 0% /0% 0 0
Difficulty
15% / 29% /
Total | 1% 41%
VI Visual Impairment | 1% /2% 0 0 1% /1% 0 0
i | Hearing 2%/3% | 0O o |1%/2% | o 0
Impairment
Sensory and/or Multi-Sensory 1%/
MSI . 0 0 1% /19 2 49
Physical Needs Impairment 0.3% 5/ 408 %
PD Physical Disability 5% /6% 0 0 2% /2% 0 0
9%/ o
Total 11% 5% /6%
Sl (el Social, Emotional 13% / 17% /
D 0 0 ®
&.IV-Ientzj\I Health | SEMH and Mental Health 20% 0 0 23% 20 39%
Difficulties
- SEN support but
No specific need T % JIEC
identified NSA | no specialist - 0 0 5% /3% 0 0
assessmt
Other OTH | Other Difficulty 3% /3% 0 0 3%/6% 0 0
Overall Total - 5 - - 66 -
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We have carefully designed our SEND offer to meet the needs of our academy at every wave

of the graduated response:

Wave 1 Our vision Our offer
Inclusive All children have access to IHQT in the | Staff have access to CPD around IHQT
High-Quality | classroom in order for them to make | at least termly. Phase leaders, the
Teaching progress. Teachers have a sound | SENDCo and ALT are available for
knowledge of IHQT strategies and are | further support with IHQT strategies.
able to employ these daily to support the | Phase leaders are also experts in IHQT
range of learners in their classroom. | and subject leaders can provide subject
Subject Leads know and understand | specific advice and support to staff.
how children with SEND make progress
in their subjects and are able to support
other teachers to employ subject specific
IHQT strategies.
All teachers are teachers of SEND.
Supporting learners with SEND is not an
add on at OABL, but rather it is
something that all staff are invested in.
All staff are responsible for raising the
profile of SEND and having learners with
SEND at the forefront of their mind when
planning/  delivering lessons and
planning provision
Inclusive The environment at OABL is carefully | All classroom’s have the same
environment | planned with all learners in mind. Each | predicable aspects:
classroom has predicable similarity, and | -A book comer or area.
an environment checklist is used to | -Brown backing paper or white
ensure continuity of spaces. When | whiteboard baking on displays.
teachers know which class they have | -Photographs of every child.
next year the SENDCo is available to | -A regulation station.
support teachers to plan for inclusivity. -Clear posters about zone’s of
regulation.

-Uniform cost pegs and book labels with
the same boarders and fonts.

-Uniform pencil pots for children.

-A daily timetable stuck onto the bottom
or side of the interactive whiteboard and

used daily.
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The predictability of every classroom

enables children to feel safe.

Inclusive

entitlement

All children feel that they belong at
OABL. All children feel listened to and if
they have worries these are met with
genuine intrigue and support. Children
are able to access their learning, at their
level and their academic, personal and
social potential is considered during all

aspects of their school day.

All children, wherever possible access
the Children

classrooms which are uniform, and all

classroom. have
have access to regulation stations to
promote healthy regulation. Zones of
Regulation is used throughout the school
to promote children’s understanding of
their own regulation and all staff are

trauma informed.

Wave 2

Our vision

Our offer

Inclusive
High-Quality
Teaching

Children in Wave Two of the APDR
process access timely and appropriate
interventions to enable and support them
to make progress. These are tracked and
monitored via the SENDCo on Insight
and TA’s take an active role in inputting
these interventions. As above, children
are included in the classroom through
IQFT strategies, and the teacher is
supported to create more specialist

scaffolds/support where needed.

A range of interventions are run at OABL.
A list of these can be found in the
information report. These are reviewed
regularly by the SENDCo to ensure they
meet the needs of those at the academy.
Children’s teaching is monitored by the
SENDCo during bi-weekly learning walks
and student voice activities and support

provided to staff.

Inclusive

environment

Children the

environment where needed to enable

have adaptations to

and support them to make progress.
Children who struggle with change are
provided additional transition support
including choosing tables/chairs which
support their learning. Work-stations
(space permitting) are provided for

children who need them.

The environment will be modified to

support children where reasonably

the

classroom and the curriculum. This may

possible to enable access to

include work-stations, change in seating

arrangements, fiddle TVs, wobble

cushions etc.

Inclusive

entitlement

All children feel that they belong at
OABL. All children feel listened to and if
they have worries these are met with
genuine intrigue and support. Children
are able to access their learning, at their

level and their academic, personal and

All children, wherever possible access
the Children

classrooms which are uniform, and all

classroom. have
have access to regulation stations to
promote healthy regulation. Zones of
Regulation is used throughout the school

to promote children’s understanding of
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social potential is considered during all

aspects of their school day.

their own regulation and all staff are

trauma informed.

environment

available for children who need some
space to calm down with one containing

arange of Sensory resources.

Wave 3 Our vision Our offer

Inclusive Children at wave three have targeted | Children with EHCP’s have EHCP

High-Quality | support and intervention as per a | PowerPoints which capture their Section

Teaching comprehensive BSP and/or EHCP Plan. | F and Targets from Section E. Where
Children who have EHCP plans are able | children have 1:1's these adults are
to check their progress on Showbie and | trained to not provide a Velcro approach
are aware of their successes and targets. | to support. Wherever possible children
Children feel a sense of belonging in the | are included in everything else in the
academy. academy that all children are included in.

Inclusive We have three regulation rooms | The environment will be modified to

support children where reasonably
the

classroom and the curriculum. This may

possible to enable access to

include work-stations, change in seating

arrangements, fiddle TVs, wobble

cushions etc.

Inclusive

entitlement

All children feel that they belong at
OAMR. All children feel listened to and if
they have worries these are met with
genuine intrigue and support. Children
are able to access their learning, at their
level and their academic, personal and
social potential is considered during all

aspects of their school day.

All children, wherever possible access
the Children

classrooms which are uniform, and all

classroom. have
have access to regulation stations to
promote healthy regulation. Zones of
Regulation is used throughout the school
to promote children’s understanding of
their own regulation and all staff are

trauma informed.

Early interventions and intensifying support at Oasis Academy Bank Leaze

Building on our Assess, Plan, Do, Review graduated response flowchart (see Chapter 13:

How we assess and respond), we use the Assess, Plan, Do, Review process to ensure that

we are meeting the needs of each child with SEND as an individual.
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4. Review:

Monitor the pupil’s progress to
review whether intervention has
led to positive impact. If so, end

or continue to drive further
progress. If not, change your
intervention plans.

1. Assess:
Use meaningful assessments to
gather data to identify the pupil’s
strengths and needs.

3. Do: . e ® 2. Plan:
Implement the planned support g rOE) Use this data to plan appropriate
consistently over a set time ' ® © intervention(s) to meet the needs

period (usually 6 weeks). of the pupil and drive progress.

Assess: We use a range of assessment tools for the four areas of need, ranging from the most

informal at wave 1 to the most formal at wave 3

checklist

- . q Cognitive
Cognition and L:S::gai;d %’;ﬂg;(l'gua“r;d BOATS assessment by
Learnin assessment EP or specialist
g screeners screeners T
Language Link PATOSS Speech and CAMHS or NHS
_(or Speech Neurodiversity Thegrap%l neurodiversity
Link) screener screener S assessment
Reach2Teach
Flourishing Life Strgn.gths' i Action for Educational
Difficulties -
strengths Q : : Inclusion Tool Psychology
uestionnaire
assessment or Boxall assessment
(SDQ) :
Profile
Inclusive :
AT e bSensor_y Occ#patlonal CAMHﬁ_or NHS
iy gs o serva_tlon therapy neurodiversity
checklist assessment assessment

Plan: We use the data from these assessments to plan appropriate interventions. The Oasis

Way graduated response intervention menu provides guidance on what interventions are

available at each stage of the graduated response.
Do: We ensure that we follow best practice for interventions by taking into consideration the

following aspects [edit the table below to summarise how you ensure best practice in your

interventions]:
Aspect What we do
Consistency e Teaching assistants have training in the interventions that they run.
e Interventions reviewed half termly by SENDCo and Phase leader.
Time-limited e Interventions all run for one half term and then are reviewed.
Training e TAtraining is provided by the SENDCO.

34
The Oasis Way Oasis Academy Bank Leaze SEND Handbook
V1/Dec 2023


https://oasisit.sharepoint.com/:x:/r/sites/OCL-SISI-OWIP/Wave%202%20%203%20%20Interventions%20matched%20to%20need/2.%20Early%20intervention%20and%20intensifying%20support/The%20Oasis%20Way%20Graduated%20Response%20Interventions%20Menu.xlsx?d=wc8c4880060864da0aa62a6d014185dbf&csf=1&web=1&e=5GX3xF

e All TA’s have had/will have training on most used interventions (SNIP,
Precision Teaching, S&L, BOATS).
e Termly CPD for all staff
e Weekly CPD for TA’s
Resources e Provided regularly to keep updated and in good condition.
Access to e Interventions are used as a last resort and support in lessons is prioritised.
mainstream e Where possible interventions are in the afternoons and are timetabled to be
during different lessons.
Responsive e Interventions are reviewed regularly to ensure they are matched to need.
to need
Observation e Drop in’s by deputy SENDCo will be arranged starting in Term 3 2025 —
and feedback on interventions and support will then be given.
feedback

Review: We use Insight to track progress in our SEND interventions

Aspect What we do

Regularity | All interventions are recorded on Insight and reviewed every 6 weeks. This ensures we
are able to recognise how much progress each pupil is making so that adjustments to
interventions can be made in a timely manner as required.

Data We use our assessment tools at the baseline and review point of interventions to ensure
our judgements about progress are accurate.

Analysis We analyse progress on an individual basis as well as by intervention group, year
group, SEND stage, and area of need to ensure that our intervention offer remains
impactful and secures progress for all pupils with SEND.

Reporting | The SENDCo reports to SLT on a half-termly basis to share SEND progress analysis
so that all members of the leadership team are clear on the picture of SEND progress
in the academy.

17.Engaging with specialist services at Oasis Academy Bank Leaze

We recognise the importance of engaging with specialist services to meet the needs of pupils

with SEND at Wave 3 of the graduated response. In our academy, we work with the following

specialist services

Service How often? | Who for? How we work together
Educational 5 days per | For children with | ¢  Termly planning meetings with SENDCo
psychologist | year complex SEMH needs | ¢«  Observations in classrooms and unstructured
at Wave 3 of the time
graduated  response, | «  Meetings with families

Child-centred planning
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and for others as

agreed in TAC meetings

Staff-training and solution circles

Attending Annual Reviews

mental health

children meet

CAHMS Referrals For children with Meetings with families
(Child and | made when | complex SEMH needs Child-centred planning
Adolescent children meet | at Wave 3 of the

mental health | thresholds graduated response,

services)

PMHS Referrals For children with SEMH Meetings with families
(Primary made when | needs at Wave 2 or 3 of Child-centred planning

the graduated response

PMHS meetings to discuss cases and how

Team

children meet

team) thresholds where there is a need to support can be made.
widen the team.
MHST MHST (Ellie) | For children with SEMH Low level CBT for two children a term.
(Mental is in school | needs at Wave 2 or 3 of Feedback meetings at the end of support to
Health weekly but | the graduated response staff.
schools works directly | where there is a need Can provide CPD and small group work.
Team) with two | for low level CBT Can do assemblies.
children  who | support. Sign posting to other services.
meet
thresholds for
case load
each 8-12
weeks.
S&L Traded | Traded For children with S&L Meetings with families
and link | Therapist in | needs at Wave 2 or 3 of Providing ideas for further support.
therapists for one day | the graduated response Writing outcome reports to detail how to
every  other | where there is a need to support children in school.
week. widen the team. Running small group and 1:1 support for some
Referrals wave three children — Traded Therapist
made to core (limited spaces)
services
children meet
thresholds
Occupational | Referrals For children with S&P e  Writing OT support.
Therapist LA | made when | needs at Wave 2 or 3 of e  Support to ensure OT targets are met.

the graduated response

e  Support for staff

children meet
thresholds

thresholds where there is a need to
widen the team.
Oasis Mental | Referrals For children with SEMH e Support for children who have had
Health Team | made when | needs at Wave 2 or 3 of referrals who meet threshold.

the graduated response
where there is a need to

widen the team.

e  Sign posting of further support.
e  Support for staff.

The Oasis Way Oasis Academy Bank Leaze SEND Handbook

V1/Dec 2023

36



Bristol Autism

Work with two

For children with ASC or

Signposting to services/support

needed by the
school

effectively with known

strategies

Team children a | social communication Advice for parents.
year refer by | needs where needs are Advice on support groups
the SENDCo not being met well Observations in school.
through ~in school Support for EHCP application process.
provision.
North Star Referrals can | For children with SEMH Observations of children to feed back to
Outreach be made needs that school are staff
when felt struggling to support Creation of behaviour plans in unison of

teachers

Boxall assessments completed for us
Prolonged pieces of work available if
needed

Support for all staff working with the child

Support for EHCP process

18. Statutory commitments to children with EHCPs at Oasis Academy Bank Leaze

We honour all statutory commitments to children with EHCPs.

captured in the table below

Our key processes are

against EHC

Aspect What we do
Record e All annual review paperwork is recorded using paperwork frm Bristol LA.
keeping e ARfiles are created for each child with this paperwork before all AR’s.
e EHCP PowerPoints are updated throughout the year and used at AR to
present progress.

New EHCPs (where decision is made to amend) are added to children’s folders

when they are received.
Progress e Progress is tracked by RAG rating short-term (termly) targets every term
tracking on EHCP PowerPoints.

Section F tracker ensures provision is monitored.

outcomes

Parent & carer e Parent contribution forms are sent out when the AR date is set.

communication o Dates for AR’s are set with parents before other professionals are invited.
Parents are invited for 3x per year SEND meetings as well as AR’s.

Appropriate Costed provision maps for all children with EHCP’s.

use of high

needs block

(top-up)

funding
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We follow The Oasis Way Annual Review guidance to ensure annual review processes are

conducted effectively in line with statutory guidance and that information is shared in a timely
manner to secure appropriate outcomes, provision and progress for children with EHCPs.
We schedule all annual reviews at the start of each academic year using the following

timelines

Term Who Rationale

Autumn All children whose AR is a | AR’s must be completed within a year.
year due. AR’s for children under 5 are completed every 6 months.
EYFS children

Spring All children whose AR is a | AR’s must be completed within a year.

year due.

Summer | All Year 5 children with | This ensures that pupils approaching a key stage
EHCP’s have an AR in Term | transition have appropriate planning as early as possible

6. in the year.

Teachers’ role in ensuring statutory commitments for EHC pupils

Teachers play an important role in ensuring statutory commitments for EHC pupils are met in
the academy. Teachers are expected to familiarise themselves with which pupils in their
class(es) have an EHCP, and to understand the provision they are expected to provide in the

classroom. Information on all children’s EHCPs can be found here SEND reqgister 24-25.docx

Teachers also play an important role in the annual review process, providing key information
about the progress a pupil is making against their EHC outcomes in their class. Teachers are
asked to share their views on pupil progress at least two weeks before the annual review is
scheduled using this form
All teachers at our academy are expected to
1. Read the EHCP of each pupil they teach and identify the aspects of Section F that they
need to provide in the classroom
Read and annotate the child’s pupil passport with strategies to meet their needs
Carefully make use of adaptive planning and responsive teaching strategies to secure
progress for pupils with EHCPs, alongside their peers
4. Provide staff views for Annual Reviews of pupils they teach with EHCPs when
requested by the SENDCo, at least 2 weeks in advance of the scheduled meeting

19. Alternative pathways at Oasis Academy Bank Leaze

In line with the SEND Code of Practice (2015), we recognise that some pupils will need

provision that is additional to or different from the mainstream provision we offer to every child.
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In our academy, we provide a number of alternative pathways for children with the most

complex needs at Wave 3, in order to secure their place in mainstream education

Type of | What we offer

provision

Mainstream | The curriculum is designed that it can be accessed by the majority of learners. In

adaptations | cases where children have complex needs we use BOATS to support staff in

providing personalising learning for children. Where possible we also work with specialist

personalised | agencies to support staff, in supporting these children.

curriculum

planning

The Owls This is a non-funded alternative provision for some of or highest need children to

Nest attend where their learning is delivered in a hands on, interactive way with sensory
and movement breaks built in to their day. This runs every morning for a maximum of
8 children, 1 teacher and 2 TA's.

SEMH- Our behaviour lead supports staff to design behaviour plans for children who struggle

focused to regulate in the classroom.

individual

pathways

provision

ELSA For our children who have complex SEMH needs, we offer a session with our ELSA
at least once a week to work on understanding emotions, how to appropriately ask
for help, how to play with peers etc.

Specialist Where we can we work with North Star Outreach Services and other specialist

resourced services where children are unable to access the classroom.

provision
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